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ABSTRACT 

This content analysis schedule for the Lubbock 
Independent School Prograia of Lubbock, Texas, presents information on 
the history, funding, and scope of the pro ject. Included are 
sociolinguistic process variables such as the native and dominant 
languages of students and their interaction. Information is provided 
on staff selection and the linguistic background of project teachers. 
An assessment is made of the duration and extent of the bilingual 
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Included is an analysis of materials, student grouping, tutoring, 
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5- grade 5 

6- grade 6 
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ICircle, any mforraation which is inferred and vrrite INF ) 



4.4. , / 
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• Non-English 
Mother Tongue 



|.i:|{pn~iih£lish^_D^^^^^ 
!l . N-E Dom - NEi-IT 



2. Total 
English 
Mother-Tongue. 



<2o3 



Sri£Lish_ Dolu 5 . 0 



Up E-Don - 



HIT 



2 dom 



3 « 



^.Don 



Hi. 
II,. 



I Total i'lon-Snglish 
Dominant:, 51,0 3 



II Total English 
■Dominant ' 



No.., 



SI 



3^ 



Total E_Dom J<i 

11= llj_-;- 1I2'"""" 



li 



sxiiaentF; Dy grcupea gracie levels 



graae ana , zozai nmoer 
(by second year) 

Nmber of 
pJ^T^d-.e Classes 
PS-PreSchool 

^SK ijDO^ TOTAL- NC, students PS and K ^ 9^grade y 



Grade 
■'■'-grade 7 
G-.grade 8 



Nmber of ^-3 PSK . . 
C 



_TOTi\L students gr. 7-9 



1;;^grade 1 

2~gTade 2 

3~grade 3 

/^-grade A 

5 - grade 5 

6- ,^rade 6 



^ i^S • OTAtr^tGHSnts gr. 1-6 



10 - grade 10 

11 - grade 11 

12- grade 12 

G TOT/iL* students gi 



10-12 



4.4. 1-All classes graded \y\^ £.*6^ 
2-All classes un^^raded 
3"-Soiae classes ungraded 
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5.0 P.10CSSS ViL:iABLS5 - STUDENTS (SociolingTiistic) 

5.1 Students Dorainant and Hative language interaction and 

cultural affiliation (indicate nui:iber of students in each 
category and specify cultural affiliation' in box) 
(Circle^ any information v/hich is inferred and v/rite INF.) 



1, Total 

Non-English 
Mother Tongue 



2. Total 
English . 
Mother-Tongue. 



! I . N-E" Don - NEilT , 



.205 



■■ •; Si^iillish Dqijdnaiit' 5 . 0 
II.-.E-DoiiL - NSiT ' 



4-4 



t 



II2 E-Eon - HIT 



3 a 



HE do-.- 
N-EilT 



2 dom 



3-Don 



III 
II 



o?t>3 



I Total Hon-IEnglisli 
Dorainant : 3, p_ 3. . 



II Total English 
Dominant 5 



Total ] 
11= 11^-. I 



2 

•Dom 3^ 
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Non-English 
ilother- Toa^ue 



IShglish 
Mother Tongue 



l'^PJfc2ni^ish DpLu.nant 
N-S Dom N-EMT 



■;■ Escample: a native Spanish speaker 
{ VJho uses Spanish in most contacts 
I though he Biay Imow English' 

I N-.:: Dom ^ 'siiT 

j Example I (rare) a native English 
j speaking Puerto 2ican child^ 
i born in Nev/ York who returns ' 
; to PUwrtc •.'■lico and beco;;.v3s 
j Spanish dorainant 



....,i^.^£lish Doninant 



E-Dom 



Sicai:iple: a native Spanish 
speaker v;ho uses Spanish only in 
faiiiiliar contacts, and English 
. in aU others j:. ,schoplj_x/ork. 
Z~Do]3i - EIIT' ' 

3:j!:anples:! I )a native S. speaking 
acculturated American who may 
or :-io.y ^^^"^ knov/ a second lang,\ 

2)a native E, speaking 
Iiexican--/iiuerican child who has a, 
nininal receptive laiowledge of 
Spanish;^ but has a Latin culture 
affiliation 



5.2 • Cultu^ral or Ethnic identification of ta.rget students in prooTari 
bv nruaber.and "i^ of each: 
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Indigenous -ainericans: iJimber 

A1 Navajo a-| 
/i2 CheroI:ee A2' ' ' 

A3 Other (specify) A3 
A TOTAL No. of Araerican Indian A 

Anericans of other etlinic bac.Vrjroii.ids; 

B1 iiexican-Araerican B1 Jl03- 

B2 Fuerto-.lican 32 

B3 Cuban 33 

3^^ Other Spanish-itaerican ' 

(s'oecify) 3^. 

B TOTAL No. of Spanish- B 

speaking Americans 



C Portuguese-American 

D Franco-American 

F " Chinese-American 

G lilslcijzio 

K Tiussian 

J Other 

I TOTAL nuraber of H-EilT target 
students 



C 
D 
F 
G 
K 
J 



Per Gent of if inferred, 
Total Students check (v/) 



/J 



7^ 

c' 







5.3 Btliiiic identity of English nothsr tongiie students other than target 
iDopulation, If specified, hy number and per cent. " - 

21 

S2 



E2 



II TGT.U. number of 12 IT students 

other than target population .3^1 



5.4. Students' native language or mother tongue if DIFFErilNT 

fron their dcmlnant language. 5 4. 0 

(specify) ' ^ 

l^gislT^^^ TOlt Nati^^^^ Percent 

2-Spanish ^ . . ^ ...... 



5.-5 Students' DoBinant Language and detent of Eiling^aalism ^ 

Dominant language I Number of Ibnolingua]! Nuxiber of students Bilin/nial 

of students m prograr^i i Students :| to any extent ^-^^^^o^ 



Kmber 



% 



not 
spec, 



. not J only listening speahing 
; spec.j comprehension lability 



31 iiexican-^jiiericar. 31 A_03 

B2 Puerto-.lican 32 ' * 

33 Culan B3*'*'I*7'' 
Bii Other Spanish- American 

(soecify) 34 

B TOTAL No. of Spanish- B 

spea!:ing Auericans 



.Si. 



c' 

.J' 

C 



C 

D 
F 
G 
H 
J 



Por tugue s e-/u:ier ican 

I'r anc o - Aiiaer i can 

Chin e s e -itier i can 

Ssliiino 

roissian 

Other 



D 
F 
G 
K 
J 



P 



c' 



I TOTilL nuraber of H^EilT target 
students 



5.3 . Ethnic identity of English notlasr tongue students other than target 
popiilation^, if specified, bj- nuinber and per cent. 



^1 
12 



II T0T;\L number of 2IT students 
other than tarr-'et popiilation 



.3 a. 



5. A Students^ native language or mother tongue if DIFFE.JSNT 
fron their dominant language. 

(specify) 

PPiiiRant lang^ , Different ilatiye. Lanp;uase. ili:a-iber Per Cent 

1- 2nglish ■ . ] . ' " ' 

2- Spanish ' - - • ■ 



5.5 Students* Dominant Language and lictent of Bilingualisru 



Doninant langi;^ge 
of students in prograi*n : Students 



Nucxber 



/J 



A2 
A3 
^14 

B 
C 
B 
F 
G 
H 
J 



22 English X f 

i\inerican 

Indian 

IJavajo 

Cherokee 
Keresan 
Other (spec.) 
Spanish p}, 
Portuguese 
French 

. Chi.nese 

^ Sskmo ^ ' ^7 

!-.vUssian 

Other (spec,j_^ 



Nmber of Itonolingnaa]! TTui'iber of students Bilingual 

I to any extant 
I 

No. % \ not J only listening speahing 



not 
speci 



; spec*! comprehension lability 



? Wo. 



:Ko. 
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5.6 Recruitment of Students: 5*6 Q 

0 - not specified 

1 - English Mother Tongue and Ko^^ er Tongxie 

Students are i^aquii^ed to ? bilingual program 

2 Only N-aiT are required to of;: . uilT^s participation 
is voluntary 

3 Both EI'IT and II-I5;T partigroation is voluntary^^ T-i-n aririn-hTon to 
rj. Students selected af:cor-5ing to sorae cnreria^ of project 

5.7 Pi'oportion of E- i^oiTi pupils in project crea: see Chart G 5^7 

n.s.-not specified on the ciiart . 

5.Q Corniiiunity Characteristics (inarh ally that apDly) ■ . 5.S W 
(fo ,if more than one category^ indicate percen-c for eachj 

•T " inner city-ghetto ^barrio _ . 

2 " major city j o'O. 'i 

3 small city^ to\7n or suburb' % 
U " rural;, farm ' . .7: . \ ''^ f° 
5 *' other (specify) 

reservation , 

5^9 A. Sooio-econoiiiic status of h-eMT' participating students 5.9 A. _.,5J?._^q 

(indicate specific percent of lov; SES) . .. ^ 

B. Average faiAily income, if iuentioned B. )^«^ . 

n.a* _not specified 

5.10 Socio-econonomic -status of HJT participating students 5.10 yTLv-S.^. 

(indicate specific percent of' lo\; SES on the blanh) 
n.a. -not applicable (no El'IT) 
GO -not specified 



5.n Proportion of raigrant students in project 5.11 
(indicate specific percent) 
n.s. -not specified 

6.0 SOCIOLIHGUISTIG SUnVEI 



6.1 Project- states that a sociolinguistic survej^:- 6.1 I ^ 

I for II for ' II 

II-EiuT [jroup li-T group 

-] vas made . ^....X_. X. , 

2 will be made _ 

0 mentioned , _ _ _ 

6*2 If a sociolinguistic survey vas or idll be made, 6*2 I (.4..?:.. 

marl: all groups included; . II ^ 1 1 Jit^ 
I N^mT II 15IT 

1 parents V( V 

2 children : . 7.X. ■ 

3 teachers : 

4- comunity 

5 others ^ , 

(specify) 

6.3 LangTiage dominance of N-SiIT groups (chec-: A vl^ents, B^^^^hildren, C _ teachers) 
will be detexiuined by the , extent each language is used in diff extent donains 



Q through various means of comunication, ^ . 

e.g. specify e^ctent descriptively;: never, sorfietiriies^? ali/ays 6.3Cy. . ... /. 

1^-... . '■; •. USE WCK-EWGLISH; LAHG. USE EIIGLISII. G^'^'f* 



5.S 



Go^iunity Cliaracteristics (nar:: ally that av)Dlv) 
{% if more than one category^ indicate percem: for each) 

•1 inner city-ghetto ^barrio io 

2 major city i qO Io 

3 ^ small city, toxm or suburb / * * 4 

4 i'ural y f arsn. 

5 other (specify) 
reservation 

A. 3ocio--econoiaic status of N-EftCP participating students 

(indicate specific percent of lov; SSS.) 
B» Average fai,iily incorae^. if iuentioned 
n.s, _not specified 

.5.10 Socio^econonoBiic .3ta.tus of liiT participatj.n2 students 
(indicate specific percent of low SES on ':he blanl:) 
n,a. - not applicable (no EldT) 
00 -not specified 

5.11 Proportion of raigrant students in project 
(indicate specific percent) 
n.s, - not specified 

6,0 SOCIOLIHGUISTIC SUnW 

6.1 Project states that a sociolinguistic survej'': 

I for II for 



5.2 .J? 



1 vas made 

2 vill be Iliads ■ 
0 not iientioned 



:ii:T grou'D 



A. ACi^f, 

5.10 ...„.O^vS_. 



5.11 



6.1 I 

II 



6.2 If a sociolinguistic survey .vas or uill be made^ 6,2 I 

marlc all groups included; II 
I N-aiT II aiT 

1 parents V( V 

2 children . VK 

3 teachers 

4- coimunity 

5 others .. . 
(specify) 

6.3 , Language dominance of MIT groups (chec:: H^^arents, B./diildren, C... teachers] 

VTill be de ten-lined, by the ertent each language is used in different donains 
through various neans of comunication, 

e.g. specify extent descriptively r nev6r^ soinetmes^ ali/ays ^'^^ ' • 

USE EilGLISH G 



DQi>IAINSs 

1 Hone 

2 Church 

3 School 

5 Socializing 

6 Neighboi'hood * 

7 filLi-TV^radicr;.!]"^ 

8 i'iagazines nev/js 

9 Others 

(specify) 



■ USE NCl-I-ENGLISH LAICt. 
LI Jfa^^^^ SPEiUCING ■ ?iiilblHGl y^^^^^ 



LlSTENlhG^'s^^^^ 



Jeric 



'6.4 'If not included in survey^ how vas student's loxi^' dominance 6.4 I X) 

deteiTdined? . I ^ II 11 

1 -inferred by use of surnaxiie 

2- established by formal testing of students 2 

3- assessed by infor/iial mea* (specif;y- how) [_2^^, .Ml" 

4.-not mentioned ho\; lar/ 'o:^inaiice was 

cletG"i:::.ned — 

6.5 S ociol in.g:uistic Survey ^ 1. (check all that apply) 6.5 K|£> 

An analysis to detenaine if an interlanguage existv*3 

in the coMjaimityp (e.g.^ a fixture of t\/o languages 

which serves as a single system of coHLiiuni cation for 

a group of people) • , \ 

1~yes , 

0- ^no 

■ t-iccioliii^'lctic rAirvo;* includes itozic covering ' 

6.6 N~EtIT parents^ attitudes toward maintenance of child's 6,6 
K~S<IT in particular domains of use or coraplete shift 

to English 

1- yes 

. O-no ' * • 

6.7 EI'lT pai-ents ^ attitudes tov/ard their children's learning 6.7 Jh|0 
of the iN-aiT language 

1-yes . 

0- no 

6.8 Children's own attitudes regarding the second language 
. they are learning and the spealcers of tliat language 

1- yes ' , 

0- no 

6.9 If not included in survey how were parental and/ or 6.9_J^|'3' ' 
coriiTiiunity attitudes toward H-aiT maintenance ' 

determined? - 

1- will not be assessed 

2- will be assessed, method not specified 

3- has been or will be assessed by method other than 
sociolinguistic survey (specifj'- how) 



6.10 T-After sociolinguistic survey is iTiade^, how does it influence 6.10 
prograia? (specify) (e.g. transfer or naintenance instructional- 
, ■ prograriis) 
0-not mentioned 

7.0 STAFF SELECTION . 

-7.1 Linguistic background of project teachers, by nuiiiber in each category s 
(indicate non-~English language in each box) 

1, .Ji^Langmge dominance not specified (if any ' information is not 

. /^'^^.^^^^^otheT ton^e^r^^ specif ied^ cross out that 

3.-^—. '^^^ specified v/hether monolingxial or bilingual heading and conplete the 



a group of people), 
1-yes . 
0-no 

t-iccicli::ir-ictic giv- v-o;' includes itc::G ooveriiiQ': 



6.6 il-aiT parents^ attitudes tov/ard raaintenance of child's 
K-SiT in particular donainp of use or complete shift 
to English 
1-yes 
0-no 



6.7 SIT parents^ attitudes tov/ard their children's learning 
of the N-SiT langu£i.ge 
1-yes 
0-no 



6.8 Children's own attitudes regarding the second language 
they are learn-rnr ar .a speals:ers of that language 
1-yes 

O^no 

6.9 ~f not included in survey hou were parental and/or 
coiiiiiiuni ty atti tude s toward K-Sl-IT maintenance 
deteimned? 

1- will not be assessed 

2- vjill be assessed, method not specified 

3- has been or v/ill be assessed by method other than 
sociolinguistic survey (specif^'' how)^^ 



6.10 1-After sociolinguistic s-OTYej is made^ how does it influence 6.10 ../V^ 
prograia? (specify) (e.g. transfer or maintenance instructional 
programs ) 
0-not mentioned 

7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers^ by niii'p.ber in each category; 
(indicate non-English lang-uage in each bo::) 



It ^y^^^^g^^ge dominance not specified 

Mother tongue not specified j3j,-^v.xxx^u., uiuaa uuu una 

3, no"t specified whether monolingual or bilingual heading and complete the 

rest of the chart) 



(if any information is not 
specified, cross out that 



J H E Dom. 

NEMT 
11 E Dom 

n ' ^ 



A Total Number 
.Monolingual 





B Total Nuuaber 
Bilingual 

J.0-. 



I A.J!i' 

I B 

II A 

II B 

A ' . 
B ip' 
N /O 



/DO 



Total Ifeibel- 
of Teachers 
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' ' " page 6 

Linguistic background of pro.iect aides or paraorofossionals, by number ; 
(indicate non^Snglish language in each box) " 
1* L anguage aominance not specified 



J'lother tongue not specified 
_Not specified whether monolingual or bilingual 

A Monolingual E Bilingual 



(If any information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 



I N-E Dom 
N-EI'IT 

II E Dom ■ 

EMT 

II E Don 
1 N-Ei4T 



A Total Number 
Konolingual 



7.2 



fO 



I A 
I B 
II A 
II B 
II,A 

II 'b 
1 



No. 

1£ 



B IP 

NjL£L 



m 



too 



B Total Number 
Bilingual' 

10 



N Total Number 
of aides or 

paraprofessionals . ./ 



7.3_ 



7»3 Language(s) used by bilingual -progran toa cherss 
. (Mark all that apply) ' 

1 - Bilingual teachers teach in only one language 

■ la-Bilingual teachers v/ho teach .in only one language teach in their 
dominant language, v/hether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native languages 

lb-only if native language is also ' their dominant language 
Ic-even if native language is not their dominant laiiguage 
1-0~not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of v/hich is their dominant language, 

0-language(s)used by teachers not specified 

;Lan^age(s) uf^ed by bilinf^al^pjxx-rcj.i L:iaos or _paraprorGssioivnj s r 7>A H 
(liark all that apply) ■ ^ ^ — 



1- Bilingual aides instruct in only one language 
1a~Bilingual aides who instruct in only one language teach in 

- their dominant language, whether or not it is their native language, 
i.ixinguo.! aides ^^/ho instruct in only one laig. teach in their native lang,; 
., lb-only if native l^ngucgo is ::lco thoir dcninant lc.i:i£u...r;e 
1c-wVcr. if native language is not their dominant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, 
..^^.''egardless of which is their dominant language. 

.O-'language(s) used by bilingual i aides not G'occified 

7.5 Cultural affiliation o f teachers, aides ^ prciect director an d evalua tors bv ■ 



II A 



II E Dom ■• ! II B 

K-iT - ■ IX A 

II^B 



II E Doa ' ~ ; ' 1 A 



N 10. 



N Total Number 
A Total Nxamber B Total Nmber of aides or 

Monolingioal Bilingual paraprof essionals , ■ ^ 

IP to p <^^ C 70 Xtf«^v 

7.3 Language (s) used by bilingual pr ogran toa cliers^ ^* 7»3 0 

(l:Iarlc all that apply) 

1 - Bilingual teachers teach in only one language 

la-Bilingual teachers who teach in only one language teach in their 
dominant language,^ whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native languages 

lb-only if native language is also their dorainant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

2- Bilingual teachers teach in both their native and second "language, 
regardless of which Us their dominant language. 

0- language(s)used by teachers not specified 

^•^ Language ts) used by bilingual j )ro;-;irj.i -i dos or parapr of GiPsionalG ' l.L Q 
(Hark all that apply) ~ " 

1 - Bilingual aides instruct in only one language 
la-Bilingual aides who instruct in only one language teach in 

their dominant language, whether or not it is their native language, 
trilingual aicL&s who instruct in only one Icng, tccch in their native lang. : 
1b"only if native lungucgo is ::1do thoir donlncnt l;..iigu...£;e 
1c-wV..r: if nativo language is not their dominant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language. 

O-language(s) used by bilingual 2z^o ;iv:i aicloG not specified 

7«5 Cultural affiliation of teachers < aides ^ prelect director and evaluators by 
number an d i^ercent (Mark all that apply) Specify cultural affiliation. 

A. Teachers No. % B. Aides ^ No, % C. Proj. Director D. Evaluator(s)No. % 



0-not specified 
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TEACHERS 



i" P- 



Responsibility 

The teacher will be responsible for the total instructional pro- 
gram in the classroom as v/cll as delegating responsibility to 
the aide in regard to, her duties in the classroom. 

The teacher will be expected to participate in preservice nnd 
service education programs to increase her teaching competency, 
with special emphasis upon knowledges and skills needed in bilingual 
education. The teacher is responsible for participating in and 
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giving direction to the inservice education of teacher aides. 
The teacher has direct responsibility for working with the 
aide in a one-to-one relationship in those skills needed to 
develop the aide's proficiency as a paraprof essional. 

Qualifications 

Every effort will be xrade to employ bilingual teachers in the 
program and priority will be given to those who are native 
speakers of Spanish. In the event inonolingual teachers are ^ 
hired they wili be paired with bilingual teachers or bilingual 
aides to develop an effective team teaching approach. 

Educational Background and Experience --i^i^WMqffffWffWft 

Miss ^htoM^^MH has completed the requirements for a bachelor 
of science degree in education and a teaching certificate in ele- 
mentary education. She specialized in Spanish with an accumula- 
txon of twenty-four undergraduate hours and six graduate hours in 
this field. In the summer of 1969 she attended an institute for 
the education of migrant children at Texas Tech University for 
which she received six hours of graduate credit and a summer 
language institute in Mexico for which she received six hours of 
graduate credit. 

. Hxss -mmnm has completed two years of successful teaching ex- 
perience in elementary schools in the area of high concentration of 
Mexican American children in Lubbock. In addition, she has taught 
in the summer Head Start preschool program in Lubbock for the last 
four consecutive years. She is currently teaching in the bilingual 
preschool project in Lubbock. 

Educational Background and Experience -■■l^—MBp^fc' 

Mrs. Mary: Gryder has completed the requirements for a bachelor of 
arts degree, a master of arts degree, and a permanent teacher * s 
certificate. She has completed the level one N.D.E. A. institute 
for elementary teachers of Spanish at Texas Tech University and 
level two N.D.E.A. institute for elementary teachers of Spanish 
at the University of Kansas. 

Educational Background and Experience - -BlWi^(continued) 
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giving direction to the inservice education of teacher aides. 
The teacher has direct responsibility for vjorking with the 
aide in a one-to-one re la t ionship in those skills needed to 
develop the aide's proficiency as a para prof essional. 

Qualifications 

Every effort will be rnade to employ bilingual teachers in the 
program and priority will be given to those who are native 
speakers of Spanish. ' In the event monolingual teachers are 
hired they will be paired with bilingual teachers or bilingual 
aides to develop an effective team teaching approach. 

Educational Background and Experience —MfinVBBmife 

^iss ABfeMB^^nH has completed the reqn vreircu L i.o) bachelor 
of sqience degree in education and a teaching certificate in ele- 
:inaixta:ry educa^tion. She. spocialized in :Spanish with an accumula- 
.ta.cm :of tweri^ty-four undergraduaite hours: and six graduate hours in 
:t:his field. In the suiriuier of 11969 she ^attended an institute fcr 
the education of migrant childi-en at Te:^as Tech University for 
whxch she received six hc^urs caE graduate: credit and a sunn^^r 
language Institute in Mesxeo fc^ which she received six hours of 
graduate credit. 

ll±s s -mm^m has completsi^ two ^lears of successful teaching ex- 
perieiHre in elementary schools ^ the area of high concentration of 
Mexicaia;.Ainerican children, in Lubbock. In addition^ she has taught 
In the> sumnner Head Start p.reschaol program in Lubbock for the last 
four cicansecutive years. She is currently teaching in the bilingual 
prescbiDroI project in Ll#bock, 

Educatxot^l Background anrtd £:xperfence --«3BBagHBiiM^ 

Mrs- Mary Gryder has complsjted the requixements for: a bachelor of 
arts^degree^ a waster of airtrs de^ee and a. permanexit teacher's 
certificate. She has completed ttftie levelione M.D.F..A. institute 
for elei^ntary teachers of Spanish at Texas Tech University and 
level few© N.D.E.A. institute fox- elementary teachers of Spanish 
at the University of Kansas^ 

Educational]! Background and ExperiCTLce —BMWiMfcC continued) 

Mrs. ^^^Blto has completed nineteen years of-: successful teaching 
experience^ She taught firs t grads:. for founteen years , high school 
Sparrxsh .£2ir' two years, and three ^airs in vtiie. pri^nary grades in 
an ^cSletnentary s^i*ool in whiich all ipctpils werre llexic an American. 
She taught: two summers in the proscrfinool fixogxam :for non-English 
speaking ehildre;n and three summexs^ in the lieadI5.tart program* 
She. Is cuxreatl5jjf teaching in the bilingual preschool project in 
Lix£il>ock« 

Educational Background and Expera^errce - -ttMHBMHBMIi 

Mrsw{4BHMBMHIBik has, completed the requirements ^r a bachelor 
of ;s;cience degscee in* elementary edLTOication and a ^tseaching certifi- 
catje^ in eleme notary education. Sh^ cample ted son^ college courses 
in. Spanish. S^e participated in a rpucseschooil orientatioi^ con- 
ference in IMay of J.969 ajad '^^isired ^tmlingua 1 programs in KcAllen, 
EdiidJlir^, and Xaredo, Texa*^^ in the;^siiTnmer of 1959^ 

Mrs* IJijll^^ has had two ye aa^^; of sueGie^sful teachilng experience 
in l^e primary gra4:«s in tfee Lubbock ll^b lie Scl:^^ls>. She has 
hs^0i:§m>ut years experience iri j^he Head Start: p^^|^^iixEiin Lubbock. 
Thcjll^^ I .population in the Head Start program liss siimilar in age 
and Hiifiaic makeup to the bi^%ngual progrr^. ; ShB. currently teach- 
ing ::^jit tile bilingual preschool project ia Lubbc^^;^. 



7.6 ■• Selec.tipn„oOt^^ ,76 150?^^% 

ied ' 0 * / V 

NuiAber of N-HiT Drograx.i teachers froBi local comunity ..,c<^_. JtZ^'. 
and % AJ/^.-?^- "i-oial M-HiT teachers, 

7.7 Nmber and ProjDojrtion^ ^5 _^ 

indTcate sDecific percent on .the blanl:, or . n 

" if specified descriptively 5 

1-few 

A= teachers 2-some . •■ 

B = aides ^^Bany , 

4- iaost 

5- in.ore than half 
; 0-not specified 

7.S- Teacher,»ilica^^ 'Tt^^^^^:^^^^^ J^'fO... 



Teacher Qualifications - Training and e:v-poriencc arior "to jorojecl 
<r ri^adici:te'n\:^TFer of teachers with each qualification, 

^-■tf- if given) 

n.s.-c[ualifications not spcified 

iD-nrevious courses not specified ^. • „v, =. 

1 SacSer nust ..eet a specified level of language proficiency on a 
^' - sSndard^zed proficiency test of the non-English language taxough 

SLit:tt^itT:p;cJfied lev^l of co-unicative c^^^ 
■■"■"tbe non-English language deterrained by ^"^^f 
3. previous teaching through K-MT (in countrj^ where a.t is ^ "^^^ -.^^ 

language, in Peace Corps) _ ■n£>?2^W 

/ previous teaching in local are^live in the covx:iu:iix7 J^®^^ . 

5. ~' -courses in N-HIT language structure and usag^^ lin2Uis-&ics or FL trainm. 

6. " ""'I courses in K-E literatur^' or literacy in Spaiiish 

L'-^'Ji^^pSviSs^'idSation through b-aiT/ of cov^-ses learned.^ through 

9.'"" courses in teaching ESL/audio lingual approach ^ "\ 

ioT' courses: in methods of teaching N-EiiT language/lan.xiage development 
li; -':courses in methods of teaching content (e. g./_mathTin N-^iT 
12»' '_certif ication in ESL/or e:qperience teaching l^SL 
13*[-'^'3certification in teaching W--fflT 

lA. cross c\iltura]. courses ^i:> tvt vi-^t 

15. :-I courses in the cultural heritage, values, deep culture of N-^-^ o. 

16. "" other qualifications, specify ''^ 
,„ ^„„„,^^,^„„ 8-1 A 1 ____ 



8.0 STAFF DEVELOPi-IEHT 

B 

0-No staff training mentioned 
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8;.l The^ proiGci,is_pXferi^ '^^^ 2- For Para- 

mJM. .following; areas>Teaj3her profossj-o^^ 

(iaark all that apply) 
n.s.-Si^aining indicated, but nature not specified ..... 

-l-English as their second language 

.2-The teaching of English as a second languafi;e. , 

.3-l[ as. their second langu^e._ ^..^ . . . .. . ^ ............. 

4^Th3 teaching of X as ' a second language._.^ .. _ . 

54iethods of teaching other acadenic subjects _ . ; .. 

6-j:iethods of teaching other academic subjects 



5--inore than half 
0-not specified 



7.S" Teacher .^Qualin^^^ - Training and c^.-porienco prior t? -orojcct ^o.^s 

^Indicate number of teachers v/ith each qualification^ 7.S_3^_rT ^ /oj / O 

if c *^n) 



]^^K^t n.s.-qualificati ...s i .ix'ied 
^ 0-previous courses uot specified. 

I. /^teacher must neet a specified level of language proficiency on a 

standai'dized proficiency test of the non--English language through 
v/hioh (s)he v/ill instruct 
2* teacher must meet a specified level of coiTii'.iunicative competence in 
* ' * * the non-English language determined by a structured interviev/fluency 

3, previous teaching through N-EriT (in coimtr^-^ where it is a native^j^'^-ative-- 

language^ in Peace Corps) Co-'''- 

4. previous teaching in local ares/live in the co-ximzity petence 

5*r".r..co'^ses in N-SIT language ctructure and usag^/ linguistics o;.;- FL trainin. 
6. courses in K-E literatujry or literacy in Spaiii.gli 

7*.^.i>^iust be bilingual 

any previous education through h-SLiT/content of coii^'ses learnec'. tlirough 

9. courses in teaching ESL/audio lingual approach :'I-2liT 

10. courses in methods of teaching N-Si IT language/langxiage develop:;ient 

II. courses in methods of teaching content (e.g. mathjin N-EIiT 

.12.^__^certification in ESL/or e^cperience teaching- ESL 

13«___ certification in teaching N-S-IT 
1/4.. cross cultural courses 

l5.,*^^]_^_^courses in the cultui'al heritage, values, deep culture of N-SIT or 
16. other qualifications 5 specify ' tr'avel 

8.0 ST./IFF DEVELOPMENT ^ g.l A H 

B ^ IT 

0-No staff training mentioned ' 

^••1 Xll^. P^Pl?Pi:.is_ofX^2r^^^ A. For B. For Para- ( 

&PAyPX Pi\?aprpf^^^ pro fog siphals 1 
(mark all that apply) 

n.s« -Training- indicated;, but nature not specified: 

1- Snglish as their second language , 

2- The teaching of English as a second language ^* 

3^2 as their second language^ 

4.~-The teaching of X as a second language . 

5- Xiethods of teaching other acadenic subjects _ *" 

6- j:iethods of teaching other academic subjects ■ 
in X language 

'^^•^ Stated r;;oals of teacher training are ; 8*2 ll / y Students 



1- Understandin{:: of socio -cultural valued and practices of 

2 - Cross-cultural trGinin^"^ 



•I N-EMC II EMT 



S'-Sensitivity to ethnocentricisiii and linguistic snobbery 
Awareness oi' the social-emotional development oi' 

5- Strategies for accombdating the different learning 
styles 01 ' '"; • . 

6- Strategies for cognitive developr/ient of 
Strategies for reinforcin;;^-. the self-estaea of 



ERLC 



Methods of cross-cultural teaching or teaching"* the 
bicultural component 

9-Pornivilation of pupil performance objectives ~~ 
3.0-Methods of evaluation of pupil performance objectives 
List specific courses if given (or Xerox and attach) 



" ■ . page 8 

8 o- Methods' of Teacher Training: (Max% all that apply) 8,3 3 

1 - courses 

2- experiential, teaching supervised by raaster teacher . . 

3- workshops where teachers offer suggestions to each other 

A-use of video-tapes of teachersfor f eedbacl: on hoy they are doing 

5- cross-cultural sensitivity training^ t-groups 

6- interaction analysis (e.g. Flanders system} 

7- 0 ther (specify) 

8*4- Pro.iect pro vides, released ti^ie_tp te^chers^.and paraprof f esion- 8.4- \ L\ ^'- '^^ p' 
als, f or Apint less on planni n;^: 1-yes not .mentioned 

8.5 Project provides .for ijarapr ofessionals. to receive, course credit 8.5 Q 
toward eventual,, certif i catipn ; 1-yes 0-not mentioned 
Hovr? (specifyT _. ^ [ 

8*6 Par ap r of e s si onal. ^ s. rpl e : ' 8.£ c3 j 3 

1- teaching v/hole class Q ^ 1 0 o * ' 2t t 

2- teaching snail groups V . 
. '3-tutoring individually 

A-clerical 

5-contributing to hi cultural component 
how ? 



1 - bilingual ; .3 — 

2- bicultural . . . 



6-liaison i-;ith parents 

8.7^Tr^ining. for project teachers and paraj^ro f Passionals.. 1b, giv en by j 8.7 A J5^^ 
'(ina?:k all that apply) A for teachers B f or aides B jfj^ 

0- not specified ^ ' 

1- University faculty ..Ji; I_ c,. Co^S^f^nVS 

2- project*s llasxer Teachers ' / S ^ <r 

3- ?roject^s -teachers [^Zl ■ C 70 poiJ 

i ' A-other (specify) I_ 

] 5- CurrvcuAu^vn^pccialiaf]]^ no. ^ 

; ^ • 7 /N 8.8 Ifomber and Proportipn of p erso}fflel j^yi^^ training, who. 8.8"^ 

! : are.: 2 ^ ^ 

? -1 - 

; S« ^ 

/(etLO^i^ ' 3-N-ELiT (specify background) 

I * 8.9 Training i.s prpvideds 8.9 

i ' * 1-during a summer session 

2- during the academic year 
3~other (specify) 

8.l0. a:te n t of traini ng: 8.10 A -IJL^.'^ 

\ ' S (indicate no. of hours) S5. _ . . . 

. A 1-aj)prQ:cimately equivalent to a .5 "^^^^eldy 6 

college course 6 monthly 7 

2H3Drerifchan one course 7 bi-monthly 

3- "lessri:han one course 

<r A-ovther (specify) ^ ^ • 

■{. ■ • : ■ . •..".■'■■no.' % 

'" O . 8.11 Kumber ; and. Prpportion pf . teachers_ attending.^ training i 8.11' 
£RJ(]]" ' on if specified descriptively 5, indicate: 

Hpmflu 0-not specified . 6-most 

If: . 1.-1-00^. ■■ . > , 7Hnany ' 



SzA:P^.l^]^\^[9J:I,iJ^..^ I -yes u- noiv liieni/iunea 

8.5 Project pro vides for paraprpfe ssionalg to re ceive, course cr edit 8.5 Q 
towa rd eventml certification : 1-yes 0-not mentioned 

Hov/? (specifyT . ^„ 

8.6 Paraprpfessi onal ' s role ; G.6 3 

1 - teaching whole class Q ^ 1 b o . Q.ti ' 

2- teaching snail groups V \ ^ 
3"tutoring individxxally 

4- ~-clerical 

5- contributing to "oi cultural coiTiponent 
how ? 



6-liaison with parents 

8.7 Training for pro.ject teachers afld„.paraprofe5siQnals-.-ig. -given by; 8.7 A v5/ % 
(mark all that apply") A for tea-::hers B for aides b ' 
O~not specified ' 

1 - University faculty o. rrsv^^ult^^^^ 

2- project's Hastor Teachers . C.0^)n5k\f 0.^1- 5 

. 3-project's teachers ^ P'^^ 

' 4"-other (specify) T?^ ■ 

• ^ 8.8 N mber an d Proportion of, personnel ;iiving. teacher tr^^ who 8.8'' N$ 

^ are: ^ ^ ' ' " "* 2*11. 

^ • 1 -bilingual 3_ 

-^^^ 2-bicialtural 
jCeic^O^ ■ (specify background) 



8.9 Traini ng is t)rovidedg 8.9 

1 - during a summer session 
•2-duririg the acadeinic yea.r 

3"*other (specify) 

8.10 artent of trainin/^: 8.10 A -ISL-^ 

B (indicate no. of hours) B5 

A 1 -appro:ciinately equivalent to a . 5 ^ weeliy 6 

college course 6 montlily 7 ^ 

2- nore than one course 7 bi-monthly 

3- less than one course 

4- other (specify) ^ ^ 

no. % 

8-11 ?i35i!fe§I^i^M.Jrp_2pi^^ 8,11 .7^ 

' prs if specified descriptively^ indicates 

0-not specified '6-most . " 

. . 1 -lOOfo 7-many : : . 

2- raore than 75?i 8-few ! 

3- 50-74/V 9-other (speciftO 

9 . 0' TEACHERS » ATTITUDES 

9»1 Te achers ' atti_t _udgs_aig_j^sses^ed (Mark all that apply) -9.1 ^ 

0-not mentioned 
(Jl^ N-ES-IT language or dialect 

2-to N-E^^T students - e>rpectations of achievement 
p 3 H 3-to N-EL'iT Qulture 

* S'C^ 4.-prior to participation in bilingual project 
. 5-after project training 

/(^ICO)^ 6-after participation for a period of tiiae in pjroject 

. 7-through a questionnaire . . ^ .» 
r^J^r> 8-other (specify) 
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liO.O STAFF PATTET^IS 

10.1 5to.ff patterns : (marl: eill that apply)l0,2 Staff; 10.1 I 

0-not specified ^ . i 1 -bilingual teacher u j 6r\ 7 V 

l^teaai teaching C 70 2-SSL teacher 10.2 i f H %J0 1 ' ^ 

2- cluster teaching iT^^ ^^^cV 3"'^ili^S^l coox'dinator . 

3- shared resource teacher > ^ 4-aides or paraprof essionals 

4- other (specify) ^ 5-consultant psychotherapist 

or guidance counselor 
6-other (specify) 

10.3 Average ni3iuber^of_pupils v)er class; Jb- ciCd^pKCc o^r-VvS^ 10.3 jQ^i3 

O^not kperified "* ^ 1^- ^tes4vhcj sp€cio.V»$^ 

/i2eja^_S3r!i!&?^^ 10.4- L ' 

0-not specified 

10.5 Aver^ag.e^jM\i>i^^^^ 10.5 [ 

jprpf essj,onals)^ per clas s 

0- not specified 

■ 10.6 Sp^e^ial^ aid^^^^ 10.6 h ^ 5 > 

is. given s 

1 - individiially bys 3-teacher 

2- in siiiall groups 4-special remedial teacher 
0-not specified 5-paraprof essional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTxlUCTIONAL COliPONEHT - DUIUTIOII /iIID ICITEIIT OF BILINGUi\L COMPONENT 
11.1 Duration of Bilingual Education (policy) I II Hj^ 



N-MT l^guajge. will be, maintjained in proRTajn.t iE UOtI E DOti E DOi-1 

(marh all that apply) NEMT Ei'il? KEMT 

0- not specified hoi; long 

1- as the alternative language of learning 

•for as long as desired 

2- as the medium of instruction for special 

subject natter (e,g. cultioral heritage) 

3- only for the length of tiine necessary for ^ 
the acquisition of sufficient English to 

peiTiiit learning of acadenic content at ...an 11.1 I 

acceptable level in English IJ ^JjjtS_ 

III 

11., 2 Hov^ many_ jy;ear^^^^ pptijaal_for instru^^ 11.2 S 

0-not Alien tioned 

if for a particular nuraber of years t 

1 2 3 A 5 6 7 8 9 10 n 12 13 



0-not specified ' ' I?- ^tes+(v>cj ^peciaV»S't 

10.4 /iY^ra^jiyin^^^ 10.4 L 

0-not specified 

10.5 Avera^^e.ii^^^^^^ .(rm pajiia- 10.5 ! 

i?>^ofes_s.ionals) per clas; 

0- not specified - - 

10.6 ii^J^ial^ aid^^^^ 10.6 K\ v <S * 
is^^ivens 

1 - individiially bys 3~teaciier 

2- in siiiall groups 4-speclal remedial teacher 
0-not specified 5-paraprof essional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 IWSTi-iUCTIOm COIiPOiWT ^ DUlUlTIOil .u-ID SITEiJT OF BILINGUilL COJIPONENT 

11.1 Duration of Bilingual Education (policy) I ii 11^ 

Ijr^^'^^.^E^Si^e will, be, iiiaintained in^ joro^-ra^s V)Q|.- DOJi £ 1)01 1 

(mark all that apply) . jj;],^ r^^^ 

0- not specified hovj long 

1- as the alternative language of learning _ 

for as long as desired ^ ' " ' * 

2- as the medim of instruction for special 
subject natter (e.g. cultural heritage) 

3- only for the length of titae necessary for ^Vf^. 

the acquisition of sufficient English to ' * 

peiTiiit learning of acadenic content at an 11,1 I ^ 

acceptable level In English Ij''^ 

III IZffAZ 

11-2, ripw ^lany^^ears .dpes^.joipjecj^^ i,s pptiml for iiis txaicti^^ 11.2 5_ 

f or IVSIT^^^^^^ 

0-not iiientioned 

if for a particular nuraber of years ^ 

1 2 3 4 5 6 7 G 9 10 11 12 13 

. (if specified in tenns of a condition^ please state it - 

e.g. "if a child begins learning in iT-SiiT and English in Pre-K; 
H-EIIT instruction should continue 'through high-school'') 

Duration of Bilingual Education (in practice) (Hark all that apply) 

1 • 3 S9A9i}ii, I&IS^S:^^ in which grade s 1 1 • 3 I !S ^ 

code^ C= N.A. (if no EiIT) ^ ^' H^tt-IH 

^^"^ IIli'j^A.* 
for each group N.A. Pre-K K 1 2 3 4 5 • 6^ 7 8 9 10 11 12 
I Il-E DOM , 



1 1 .A Tlie ' current ;:)rpj.ec.t. uill. be^linlred. tp..,a^iiitTare Bilingual. 

.^.^J^X®, iil<i.ic.^AsA,£?^Ae.Aeypl'. ^^.iniiica.te_ specific. £.rade) 



00 0 not grades 



paGS 10 



U Voc. 

training 



code; (if no EiIT).c-pccified .1-.3. 7-9 10-12 13-c611:2EC 

I . . . •«^". .... 

II i,-f%J:. ~ m-i"" ^[ „.. 

III :i;.-Doi.i/iffii-iT'_"'' . _. 

code: 13=College or University (Other professionsT training) 11./^. I , .,H 

U^Federal, State, or Private Vocational Jot training II ...Ai.-?... 



11.5 Second .l.ang;aage. .le.amin£..f or.. .ai£.lis.h .doairnaiit .students, is. 
pro ject.ed_^ .through j;.rad^^^ 

bo'if d not . grades 
coda: no HIT specified 123A56789 10 11 

II EiiT ' ^. . ..- 

III N-s-rr/s Dom .— 

11.6 Lear^i.nj^in_ jaigij^^ language, .for. .Np.n-aigl.isA dominairt 
students is projected tlrrpVigh, grade : 

a=not~'sioVci¥ied/GraT^ 123A567S9 101112 

11.7 Tlie Effiiount of instructional time in and through their native language 
per day for M-SiT students who are K-E dominant is: 

codes O=not specified nFraath s = science ss = social studies 



11.5 Ip H .. 

n. JnA 

12 



11.6 



11.7 11. S 

iiin. per day Total Mn. per Subjects taught 

of instruction day of any in native lang. 

tjhrpagji, jj5StJ3ictio» , — 

Pre I-:^ ^ I 

...... J. 

ocVW-WA 3 ' - ~ - - -A 



11.9 

% of time per day of 
Instructiofe " " " 

througli I'tPS. ■■ 

—pfrir ' 



5,... 



7 !.i!.r 111- .r^ 



9:, 

lOs 

11. 

12 



"ZaV.'.V, 

'5. 
6 

8 



i 



.9: 



Id' 

3,1' 
12' 




11,10 The aiaount of instructional time in and through their native language 
for il-SlT students who are English doiainaJit is : 

code: 0= not specified N.A. = not applicable, no N-ESiT, E dom students 



11.10 



11.11 



11.12 



n • 5 Second^ lan^^ learning jfpi^^ ,Iih£lish_dpni^^^^ students is. 1 1 * 5 .H,,. . 

pjrqj cpted^ thrpjogii ^rade ; ll ^ ^'S. 
00 "if O'not grades 

code; no 2 iT specified 123A5 67S9 10 11 12 

II EiiT _ _ ^ ...... ' 

III K-arr/E dou . _ 

11.6 Learning in their natiye^ langua^-e, f o_r JLpn-Sn^lish. dppyLnant 11,6 _ 

students ^s^J^'oj^oted ^croii^'i grade : 

O^noV'^speTifred/C^^ 2 U 5^'^6 7 8 S 10 11 12 ' 

11.7 Tlie aiiioimt of instructional tina. in and through their naiive language 
per day for il-SilT students who ^axe H-S dorainant is: 

code; O=not specified irFnath s = science ss = social studies 

11.7 11. C 11.9 

i-Iin. pex"::day Total Mn. par Subjects taught % of time per day of 
of instxTiction day of any in native lang. instruciicn ' " ^ 
through a-aiT. . .jji^tmctioji. ^ thrcugli. Ij^-MIL ; 



St«- ij^. a;..A^^. . . ^|.^?L ^ 3>_<5^., ya^^ 

ccVWVeA i - - — — 

10 ^ 



7!:; 

^ !|. 



9; , I ; 

iOi_, . .;io ... . 

n ■■ i 11 

11.10 The amoujit of instructional tiine in and through their native language 
for il-SlT students who are English doiviinant is ; 

code: 0 - not specified K.A.- - not applicable-^ nc N-Ei'iT, E dom students 



PreK 
1 
2 
:> 
U 
5 
6 
7 
8 



11.10 






11.11 


11.12 


I'in. per day 
of instruction 


Total liin. per 
day of any 




Subjects taught 
in native lang. 


% of time per day of 
instruction 




. , jj;si.rp,c.tjLpA . . 






through N-HiT 










jPre K ; 






! 




!l " ■ 

i 2 

• p 






•--1- 








1 






•If- - 








. • .9 . . . : 



10 . : 10 

•ii . • t '-''.■y.y.y-'..y.'\.'.'.y.y..y-y.y.y^y.'^v. 
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RgyigEW m- SECmiT) YEAR CTER>\TION 



The 1970-71 acadeiric yEsarrissaxeseixttfjod the second yerir o£ operation of tke 
Lubbock (Tcvns) lUUngn^ail 'E^Timcnta^r^ Program. The program In- 

volved revision of ' tlic. kimtergartea. T)rogram begun In 1969-70 and extension 
vertically through firsc gxv^'cTa. ^iSnrect instruction was provided in £ive 
kindergarten and five first- ;<;r.ade s^sctions in five schools, three of which 
have both levels. All (c^f ufe sclrccnls^ involved have high concentrations of 
Mexican Ainerican pupils- (One locat::r±on, Parkway, was utilized because of the 
relocation of a lari^r. nx^nnb^ .of tte- Guadalupe barrio residents . after a tornado 
last spring. 

The program: was dcvelo-pmi -vv:i:th four qajor components composed of instruction, 
staff dovelopr.ient , r'.atcxtials de vn 1 f^pv/cnt , and com.uinity involvement, and was 
devoted to the planning^ dcve lopr..jnt: , operation, evaluation, and modification , 
of a program which coumi be opcrati-d in self-conta inod classrooms with bi- 
lingual (Knglish/Spanisa) ins true Lional capability. 

This review is based largely upon findings and perceptions; of the evaluator. 
His activities and dnLa collection have been j.;ui<!od by ^Jtrjlf, pro^^ran mana- 
ger, and auditor comTT;eni:s ami ropc^rts. It is aiired at reviewing the evalua- 
tion design, which, thouvzh incUuiive of a number of ob jec ti^'o. s , docs not pur- 
port to measure or describe all fha cognitive, nor cert^iinly all the effective, 
impact of the program. 

Plans have been made, largely at the suggestion of the auditor, to maintain 
some case studies of pupils in the program since its bcginn-Lng. As infornia- 
tion is collected about these pupil., over tlieir e 1 ementary sclioo 1 career it 
can be used for comparison with oi.hor pupils from the same attendance area. 

This r^jview, which must be included in the continuation report is prepared 
two months prior to the close of school. Therefore, some additional changes 
may be anticipated through the end of year testing which has not been completed 

Instruction 

While certain instructional activities were scheduled, and conducted , in 
Spanish, it was also used incidentally for instructional assistance in other 
"teaching and informal situations. The staff estimates, while almost impossi- 
ble to verify, of their use of language is reported separately for teachers 
and aides for. early and mid-year checks. These estimates were taken by the 
evaluator during staff meetings with each staff member being asked to calcu- 
late: 

miat percent of the time did vou spend today in instruction in Spanish? 



Pre 

M«=45% R=25-607o 



Mid -Year 




M=52X 



R=15-757o 



Teachers 



^52% 



R=25-75% 



R-0 -85% 



1 



BILINGUAL ELEy^NTARY EDUCATION PROGRAM 

SUGGESTED DAILY SCHEDULE I O ^ 

1971-72 \ .A 

FIRST GRADE ^ ' ^ 



8:00- 8:20 a.m. OPPORTUNITY TIME: ACTIVIETY CENTERS 



8:20- 8:30 a.m. 



8:30-10:A5 a.m, 



(One 15- 
ir*inutes 
interim 
break) 



10:45-11:20 a.m. 



11:20 a.Tp,.- 
12:00 npon 

12:00 noon- 
12:15 p.m. 

12:15- 1:30 p, 



Involve children in Activit}' Centers, engage in 
conversation, etc . 



OPENING EXERCISES 
Pupil-Teacher Planning 
LANGUAGE ARTS -English 
Teacher 



Oral language deve lopment 
two groups-30 minutes 

Reading , three groups -60 
minutes 

Writing, 15-20 minutes 

* Spelling readiness, 10-15 
minutes 

MATHEMATICS 

Teachej* 
Introduce concepts, 
teacher/ two groups , 
through discovery and 
manipulation of concrete 
objects 

PREPARE FOR LUNCH 
. Lunch 

REST:MUSIC :STORYTIME 



LANGUAGE ARTS -Social Studies, S cience 



Aide 

Oral language development, 
two groups-30 minutes 

Perceptual-Hot or -Language 
Development, three groups- 
60 minutes 

Writing assistance 

Spe lling assistance 

Aide 

Reinforce concepts, aide/one 
group, with children who 
need added assis tance 



Teacher 
Oral language develop- 
tnent - 15* minutes (Facili- 
tate through use of social 
studies, scitince concepts) 

Reading, three groups- 
45 minutes 

* Spelling readiness- 
15 minutes 



Aide 

Oral language development- 
assistance 



Reading reiaf orcement , three 
groups - 

Spelling readiness assistance 



^^^^^^^^^ is begun when children reach primer reading level(English) 
Q and/or second semester (Spanish) 

ERIC ^ " 



SUGGESTED DAILY SCHEDULE-FIRST (SSADE-'1971/72 (continued) 



1:30- 2:30 p.m. PHYSICAL EDUCATION 

Supervised and sequentially planned 
2:00- 2:30 p.m. CREATIVE GROUP EXPERIENCES 

Art 
Music 

Con ve r s a 1 1 on t l-me 
Food preparation 
Acti.vity Centers 

2:30 - 2:40 p.m. Perform housekeeping duties 

Discuss day's activities 
Pupil-Teacher planning for next class 



2:40 p.m. 



DISKISS 
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11.13 ' '^-'fjPEr?^. P-^^PJf^^r^^J - c^nly non-English liotlier Tongue 11.13 . olf. 

students (including N-EIiT-English dominant) . ' English 
iiother tongue students do not, receive instruction in 
a second language 

0-no English iiother tongue students 

2-2 way - EliT learn the second language 

11.14 The aJiount of instructional time in and through their second language 
for pupils v/ho are native spealcers of English is: 

code: 0 = not specified N.A. = not applicable^ no English liT students 

11. U ' 11.15 11.16 
ilin, per day Total min, per Subjects taught % of tine per dejy 
of instru.ction day of any in second lang. of instruction 
tlirougli N-EiiT 'instruction , ' thrpufii N-J3^i^. 

2 1 2 

3 : j. 

4 • . . i . : 14 

' - I • 

6 • : : i6 

7 i 

5 L. : 

10 . i ; 10 . . 

1T 1. :ii 

12 I i I 



11*17 M3^ed_ or .sepa^^^ i^page. by. .teacher .a^i.d/pr .aide 11.17 ^^j^ 
in the classrooi:! (marl: all that apply) ^ 

0- not specified 

1 - languages are never mirced by either the teacher ^ aide or the 
pupil in any one class period; only one language is used. 

- 2-the second language is used exclusively by the teacher, aide 
and pupils during at least one portion of the school day. 

3- the teacher uses one langniage exclusively vithin a class period;; 
pupils .are allowed to use either 'native or second 'langniage. 

4- the teacher uses only one language; hov/ever, the aide or para- 
professional uses another dioring . the saiie class period; students 
nay use either. 

5- -the teacher reinforces any conversation initiated by the child 
through the use of whichever language tlie child has used at the time. 

6- constant svdtching from one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprof ession'al then translates' 
the same material - for N-Si-IT pupils. 

8- other (suiiimarize) 



K- ^ 12.0 ifETHODS OF SECOND LAITCtUAGE- TEACHING 

^iSIl^ (i lark all that apply; some projects may use a combination 12.0^ 

■.of methods). , 



PreK 
1 

C 
J 

u 

■ 5 
6 
7 



IS 

n 

12 



i.m. per cay lotal ran. par Subjects tdUj.:.! cf ti:;ie >-jr c 

of instn.\ction day of any in second lang. of ins 0x110 ti on 

tlirou^h N-EIiT instruction throuc;!-! N-2iiT 

I '2 



3. 



.4 



.5. 
6 



.8 

c 



.10. 
11 
12 



11 - IV tijSed^pr, s_eparate.JLa^^ P-.sa^e teacher .ajid/or aide 
in the classrooH (marl; all that apply) 



11.17 



0- not specified 

1 - languages are never xiirced by either the teacher^ aide or the 
pupil in any one class period; only one language is used. 

5- the second language is used exclusively by the teacher , aide 
and pupils dui'-ing at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period; 
pupils .are allowed to use either native or second langiaage. 

4- the teacher uses only one language: however, the aide or para- 
professional uses anotlier during the saiie class period: students 
nay use either. 

5"the teacher reinfoi-ces any conversation initiated by the child 

through the use of whichever language the child has used at the time. 

6- constant switching froi;i one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the sai:ie material for N-aiT pupils. 

8- other (suriiraarize) 



12.0 I'lETHODS OF SECOND LiUIGUAGS T3ACHIHG 

(iiark all that apply: sorae projects nay use a combination 12.0 
of methods) 

^ ^ "1 ""i^M^PrMi^^y a 1 habit slcills or behavioral approach. ESnphasis 
O 7 CQmunication. Includes contrastive analysis of sounds 

r \J (units) in both lang-uages by teacher and students, student 

repitition of tapes and/or fluent teachers * model sentence 
patterns until responses are automatic. Structural drills and 
dLJ.ogu.iS are systenatically presented. Includes direct as- 
socTatJon between object and word in second language in a 
sequence of patterns learned in complete sentences. Inductive- 
generalizations drawn fron e^camples, 

2-Transf ora apprpa^h 

Acquiring an understanding of the structural patterns or 
grajmiatical rules of a language. 



ERLC 
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2a-inductive -generative approach: thi^ou^rh listening to ccmuni cation, 
r ^iJ'^^^^i attempting the new language in situations which 
call for the student to generate sentences - test his understanding, 
vtne way native language is acquired) 

Includes direct association between object, pictui^e or action mid 
word m second language. ' ^ 

2b-deductive . - the cognitive code approach: tlirough initial fonial 

l^^lil^f analysis of _ gra^xiatical structures, then applying them through 
e..amples, i.e. answering questions, or transfonaing affinnative sentences 
to negative, declarative to interrogative, active to passive. 

3-lkg@ajLjr_£gLajislation Ilethod" 

Fomal study of rules of graiiEi9.r and translation from first language 
to second. Einphasis on reading in second language rather than using 
It lor oral coEmunication. ^ 

13.0 DCIffiMIT AKD SECOND LfMUAGE SKILLS SEQUENCE 

Language Skills Sequence 
(^^Audiolingual Method: listening, speaking, reading and writing) 

i II 
Hon Eng dom Eng dom 

— Siydents__ ...students 
A in dora B in A in dom B in 
lang .^rjcond lang s;-:cond 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13.1 Second language listening-spea]:ing io i tp Q_ 
skills are learned; ^^'\^~--'^- 

1 - concurrently with doriinant lanrjuaGe — 

■listening-speaking skills Ol 

2- after a specified 3 evel of compe- ' 

tency achieved in listening-spealang 
skills in dominant lanj-uage 

3- a specified period of time after 
listening-speaking skills in dor.;inc.nt 
languapp. taught 



* ,. ,. ■ I 

1.2 mi sequence followed; '^"^ 1— 

'I -Listening-speaking proficiency . , s. ^ ^ . tta~i 

precedes introduction of reading JS X X A ttr 

2- ileading is taught concurrently ' ~- 

with listening-speaking skills 

3- Leaniing to read overlaps learning ■ 

of listening-speaking skills _ • 

4,-There is some- overlap betireen " " 

• leaxmng to read and- to write 



13.3 Listening-speaking proficiency 
determined by; 



13.3 lA... ,Q>, 



oo negatave^ aeciaraLive to interrogative ^ active tc passive. 



3-Gj?ajnr;iax" - Tra n slatio n Ilet hod 
Formal study of rules of grammar and tx^anslation from first language 
to second. Sapliasis on reading in second language rather than using 
it for oral cojGmiunication* 

13.0 DCLHIT/J-IT MD SECOND L/'J^GUAGE SKILLS SEQUENCE 
AL-il^^ Language Skills Sequence 

("''^Audiolingual riethod: listening, spealcing, reading and writing) 

i II 
Non Eng dom Eng dom 

^ students . students 

A in dora 3 in A in dom B in 
lang . second lang second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Sng, dom. students) 

T3.1 Second langtiage listening-spea3:ing 13.1 IB ^ ^L. 

skills are learned i UB 3i 

1 - concurrently \nth ioiiinant lanc,-ua{3e "TTTl^' r 
listening-speaking skills P 

2- after a specified level of compe- 
tency achieved in listening-speal:ing v/ t^j 
skills in domnant lanr-uage _Zjv ~/\ 

3- a specified period of time after 
listening-spea!:ing skills in doninait 
lan^at^-R taught • 



'13»2 lA 

13.2 Alii sequence follov/eds IB 

1- Listening-speaking proficiency w yj V/ n 
precedes introduction of reading J^, ./-V ' A_ IIB I • / 

2- r.eading is taught concurrently {STC 
mth listening-spealciiig skills ■ 

3- Learning to read overlaps learning 

of listening-speaking skills _ 

ii-There is some overlap betx^een 

learning to read and to igrite ^ 

13.3 Listening-speaking proficiency 13,3 lA Q. 

determined byj IB oT^^ 

1- Lieasure of listening-speaking ^ jji^ 
proficiency ITB^'^T 

2- informal assessment by teacher X ITX 'kf" 

13.4. Second language reading skills \ ^ 13.4 IB ^ 

are learned s IIB' 

1 - concurrently with learning to read 
in ' doriiinant lan^^uage 

2- after a specif iea level of donihant 
laaiguage reading competence 
achievement 

3- a specified period of time after 
learning to read in dominant language . 
(e.g. e, specific grade) 

4.-before learning to- read in 'dominant 
language 
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13.5 Heading is introduced: 
A-individuallv, v/hen child is ready 

or at a specific time diiring grade » -K 

1 
2 
3 

13.6 heading readiness is detersained by: 

1- test of reading readiness 

2- informal teacher assessinent 



Kon Eng don 
stude nts 
A B 
doia second 
lang lang ' 



II 

Eng don 
stude nts 
A B • 

dora second 
lang lang 



X 



JL 

X 



13.5 IA„,.i^ 



X_ 13.6 lAJjX 
IIB 



13.7 Grade level reading is expected: 

1- in first grade ' 

2- in second grade , 

3- in third grade ^ _ 

4- in fourth grade 

5- in fifth grade 

6- in sixth grade , 

7- other (specify) 

13.S Grade level academic achievement (math, science, etc.) in the 
SECOND language is expected: j 

1- in the first grade ' 

2- second grade 

3- third grade 

4- fourth grade 

5- fif th ^rade 

6- sixt,}, ;;^rad^ 

7- otha.r (specify) 




13.8 IB..N_5 
IIB 



U.O INTEOrvATIOK OF SECOND LMGUAGS LEATiNING WITH GTHEI 
(mark all that apply) 

I = N-E 

dom 

students 

1 -Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents; the second language is not used 
as a nxsdium of instruction for other 



LEARinNG: 

II = E 
dom 

students 



u.o i_^.* 

^^^^ 



2~Second language learning is both a sep- 
arate subject and also a medium of 
instruction for other subjects, 

3-Second language learning is always in- 
tegrated with the learning of course 
content (such as social studies) or as 
a medium of cognitive development. 



13.6 Heading readiness is detersiiined by: 

1- test of reading readiness X . X_ 

2- infoniial teacher assessment / 



/ X 13.6 lA i^a 

iiA r 



13.7 Grade level reading is expected: 

1- in first grade 

2- in second grade 

3- in third grade 

4- in foiirth grade 

5- in fifth grade 

6- iii sixth grade . 

7- other (specify) 

13«-^ Grade level academic achievement (math, science, etc.) in the 
SECOND langxiage is expected: 
1-in the first grade 
2^second grade 
3:-third grade 

4- fourth grade 

5- fift>i p:adB 

6- slztn t'.'-a-cl.e 

7- .othar (specify) 

U.O INTSGrcATION OF SECOND LAI^GUAGE LEATvKING WITH OTtER LEAPJnNG: 
(mark all that apply) 

I = 'n-e II = e 
dom dom 



13.7 lA J^J5 




13.8 IB N S 

IIB 



U.O I 

II 



^'1 



students 



students 



1 - Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents; the second language is not used 
as a iiiediuri of instruction for other 
subjK'cts, 

2- Second lat1.5v.age learning is both a sep- 
arate, subject and also a mediuiii of 
instruction for other subjects. 

3- Second ],auguage learning is always in- 
tegrated vrith the learning of course 
content (such as social studies) or as 
a mediuia of cognitive development. 

4- Academic content taught in the native 
language is used as the referential 
content of second language leai^ning. 
(the ss'Jue concept taught in the native 
langiiage is taught in the second 
language). 

5~Different academic content is taught 
in the second language from that which 
is taught in the native language. 

i)-not specified 

6-other (specify) 
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15.0 ThsATi'iEIJT OF CHILD^S LANGUAGE: -^-^ 15.0 l A A^S 

Non Sng. dom. Eng. doni. IB 

st udents 'students H^'^J^^ 

A -in don. B 2nd A~ .3 2nd IIB^,^ 
lang. lang. Sng. lang. 

1- The child's language is respected. 
It is not corrected, rather, all 
of the child's speech is accepted. 
Hov;ever, tlie teacher provides a 
model of the standard language 
aiiiiing tov/ard child's eventual 

control of the standard fcna. 

2- The child's language is corrected- 
the teacher points out errors and 
demonstrates the standard form. 



3-Othei- (specify) 

0- Not specified ^ 

16.0 rlATERIiUiS 

16.1 Heading Materials-Types 
Reading Materials are: (mark all that apply) 

(j)-Linguistically based 

(llerrill or Miaini Linguistic ^ y 

readers, ITA, etc.) 16.1 lA r&Ji^L IIA ^ hb 

^Basal readers , ^ 

3-Dialect readers 

'rQEbcperience "charts (stories ^ 

dictated by children) ^ ... ^ - - i , 

16.2 If some reading material is m 0 c ^ i i 
the child's dialect, indicate how .o^ ^ A.'^ R ^ / I M 
long it is used: 

1 - Grade 1 16.2 lA^jV:? IIA /J S 

2- Grade 2 

3- Grade 3 

4- 3eyond Grade 3 
. 0-not specified' 

(?"-G:\se i:ic^:.c.\to o:z j.ine -) 

16.3 The follovdng are techniques and materials used for second lang-uage learnings 

0- none specified ' 

1 - pattern drills 

2- dia2og memorization ^ \^ 

3- choral repetition ^ ^ 

t songs I 
.prccra::imed instruction, \ocv^- vv^asT^r ^ 

6-stoi'»ies read to children 

^'.^ AUDIO VISU.IL ^IDES 
ERJC -^-filns, fllr:strlps ^ ^ 

• (|)-flannel or magnetic ooards 



ciJJIii.iig UUV/alU (JiiXXU t> tJVCiJoucij. 

control of the standard form. 



2- The child language is corrected- t\ 
the teacher points out errors and 

demonstrates the standard form. 7 

3- Other (specify) — - — 

0-Not specified 

16.0 MATERIilLS 

16.1 Reading Ma terials-'Typos 

Reading Materials are: (mark all that apply) 
(l)-Linguistically based 

(iierrill or Miaaui Linguistic > > 
readers, ITA, etc.) l6.1 lA XftJ^l. • H^'v^ IIB 



^jBasal readers 



@ 



3-Dialect readers 

/4!^Ebcperience charts (stories v 

^dictated by children) Jl. ^ 

RoiDCr^b E>^Q^i«^ S«.r\es ^ 

16.2 If some reading matei"ial is in ^Si? e y^V^e?y I M 
the child's dialect, indicate hov/ * ^ 
long it is used: ./^ 

1 - Grade 1 16.2 IA,JV:5 

2- Grade 2 

3- Grade 3 . 

4- Beyond Grade 3 

0-not specified , . . 

(?r.o*;.3e i::d:.o;.to o:'-. j.:,no -J 

16.3 The following are techniques and materials used for second language learning: 

0- none specified — - 

1 - pattern drills 

2- dia2og memorization * — ~ 

3- choral repetition 
^-songs ' I 
V^-P-^^G^^-^^'^ instruction jW'n^- vvAdaTCr 

6-stories read to children 

AUDIO TISUilL AIDES 
"^-filna^ filr.:s trips ^ 

* (|)-flannel or magnetic ooerds : 

^-realia, graphic displays • 

►'records, tapes „ \^ ^ 

^•listening centers ^jo^ 

12-multi -media approach . 

Ebcperiential * 

trole playing ^ 
puppetry 
experience charts 

1 6- primary typewriter 

17- learning through direct experience 
with materials e.g. Montessori 

18- activity centers-chosen by child 

19- other (specify) 
Learning outside the classroom: 

©/field trips 

21- suggested TV programs 

22- 'othor (specify) ^ 



Supplementary Pages 

J, MATERIALS TO BE USED 



56 



STATE ADOPTED TEXTBOOKS— continued 



Arithmetic : 
Grades 1-35 

Music : 

Grades 1-35 

Science : 

Grades 1-6: 

Spelling: 
Grade 1: 



EXPLORING ELEMENTARY 
KATHEKATICS 



THIS IS MUSIC 



IToltj Rinehart, 
Winston 



Allyn 



SCIENCE THROUGH DISCOVERY Singer 



*FROM SOUNDS TO V/ORDS Silver 
MY WORD BOOK— 1 Lyons 
READl^IG ROAD TO SPELLING 1 Harper 
POWER TO SPELL—FIRST STEPS Houghton 
BASIC GOALS IN SPELLEIG, 

3rd. Ed., V/orkbook Grade 1 V/ebster 



Language and Grammar : 
• Grades 1-2: ROBERTS ENGLISH SERIES: 1,2 Harcourt 
OUR LANGUAGE TODAY 1,2 American 
GINI^ SLET-IENTARY ST^IGLISK, 
\ Gr. 1,2 Ginn 

♦NEW DIRECTIONS II>I ENGLISH 

1,2 Harper 



1976 
1971 
1972 



197^ 
I? 

ti 

fi 



1973 

ri 



♦Selected by Lubbock Public Schools 
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LUBBOCK INDEPEI^IDENT SCliOOL DISTRICT 



Utilization of Research and Existing Materials (continued) . 

(6) six "content" tests to be given by the teacher at appropriate 
- points in the prograip, and (7) sample "cultural heritage" lesson 
plans , designed to demonstrate the use of language patterns in ac- 
tivities closely related to the ethnic or regional background of • 
the pupils . 

Included in the teacher * s manual are sections on the history and 
scope of the program, the plan of the lessons, the teaching 
situation, and important teaching techniques. There is also a 
complete master list of materials and a summary o£ new vocabulary. 

Teachers participating in Laboratory-supervised field trials have been pro- 
vided with specialized training in the use of the Oral Language Program at 
demonstration centers run by the Laboratory and cooperating school districts. 

The Southwestern Cooperative Educational Laboratory program is basically an 
English as a Second Language approach. It does not provide instruction in 
the native language of the child; however , it gives spf?cial ins tructional • 
consideration to unique cultural aspects that the child brings to the class- 
room. It does not propose to replace the native language of the child as an 
appropriate medium of communication in the child's own home environment; in 
this sense, the child, in developing an ability to cotiiraunicate in standard- 
English, becomes a bilingual person. 

The use of Spanish language materials is an \i-ntegral part of this project. 
Selection and/or development of materials depends upon research based in- 
forroation about such materials. A number of programs concerned with bilingual 
materials are under study. 

Relevant Programs and Materials : 

Inquiry has been made of the following programs, the focus of which is either 
bilingual or English as a Second Language instruction for children. The study 
of their ro;uterials and philosophy must be made before* they are selected for 
use. 

1. Southwest Educational Development Laboratory , Austin. The develop- 
ment of lessens for teaching in Spanish, under the direction of 
'Dr. Elizabeth Ott,are of interest and may be incorporated . These 
materials are being field tested in the San Antonio Bilingual 
Demonstration and Dissemination Center and a t the Good Samaritan 
Center . The materials are not ready for distribution but work 
copiCL3 are available for our study. 

1. Migrant Program , McAllen. This program is also being developed 
with involvement of the Southwest Educational Development 
Laboratory. Materials are not yet ready for issue. 



COUNTY -DISTRICT. NUMBER 152 - 901 

LUBBOCK INDEPENDENT SCHOOL DISTRICT 



V. Utilization of Research and Existing Materials (continued) 

3. Southwestern Cooperative Educational Laboratory , Albuquerque, 
Their Oral Language Program consists of a year long set of well 
developed structural linguistic lessons in English. Based 

on a United States Office of Education project done at the 
University of California at Los Angeles by Robert Wilson, the 
lessons have had extensive field testing and deve lopincnt . One 
of the university consultants , Dr. Lew Ainsworth, has worked 
with the development of materials and teacher training for these 
• waterials. Consideration is given to using them in two class- 
rooms as -one researchable ef fort, 

4. Bilingual Program, Regional Service Center I , Edimburg, Texas.- 
This effort appears to be largely an English as Second Language 
program. Procedures and- activities for teachers are useful. 

5. United Consolidated School District , Laredo, Texas. Further study 
of this project, through visitation is indicated. Use of some of 
the materials purchased in Mexico may be tried. 

6. Inter-American Institute , San Antonio. The activity of this program 
is now focused upon ESOL. No materials are available which would 
benefit this program. 

7. EPDA Institute in ESOL , University of Texas at El Paso, El Paso, 
Texas. Dr. Adkins reports that **most of the so-called Bilingual 
preschool programs are predominantly ESOL prograiKs" and has no 
curriculum material sources at this time. 

8. St. Pauls Episcopal School Bilingual Program , Browrrsville, Texas. 
A program description and a catalog for obtaining "book materials 
from Mexico was provided. . 

9. Spanish Program, Dade County Public Schools , Niamey Florida . 
This program begins x^ith third grade youngsters. Objectives are 
well stated and will be helpful. Commercial publishers have de- 
veloped beginning reading materials on linguistic base from this 
programa which ireay have application in later years. 

10. Alamo Elementary School (Region IV Education Service Center ) , Gal- 

* ves ton, Texas. This Oral Language project is based upon the 
Gloria and David film series. Research data will soon be available. 

11^ Foreign Language Innovative Curriculum Studies , Ann Arbor, Michigan. 
A curriculum guide has been provided by this Ti:tle III Center for 
"teaching Spanish to speakers of other languages and to teach 

• Spanish standard to speakers" of non-standard Spanish* V Some 
procedures and content will be useful. 
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COUNTY -DISTRICT r>IU]-rr^ER 152 - 901 

LUBBOCK: INDEPENDENT SCHOCH: DISTRICT 



Utilization of Re^siriiarand Exis ting-lJa terials (corit'inuedJ); 

12- Spanish aimi English as Scrcond Languages in the ^Elementary School , 

Texas Technological College, Lubbock, Texas . This teacher develop- 
ment program deals v/ith procedure and techniques. Coupled with 
^ .materials from the Mexican-American Teacher Education pro ject 
essential background is made available to teachers. 

13. Bilingual Education for Mexican-American Children , Marys vi lie, 

California. A description and case study report has been received. 
No materials for export have been developed and that program is 
ungraded with children from 6-10 years of age. 



Razon de Ser of the Bilingual School; Southeast Educational 
Laboratory , Atlanta. This handbook V7ill provide rationale and 
background for study by project staff. 

15. Project Teacher Excellence , Our Lady of the Lake, San Antonio, 
Texas, The Program of this award winning project is being studied 
for future teacher development. 

16, Other projects slated for visits or study with particular regard 
to the preschool aspects are: Del Rio, Corpus Christi , and 
Creedmoor, Texas. These programs seem to have received stimula- 
tion from Dr. Joseph Michael through his' Bilingual Institute at 
the University of Texas, It is planned that he will serve as a 
consultant to this program. 

Material Development 

It is essejitial that c;eirt^i^.:curricular and teaching materials and guides 
be developed for this pirogisct because isaaterials aimed at developing the 
objectives stated earlier Im this stud^ feave not been located;, or are rni-a 
tentative strage, or, re (jcrfi^ extensive 3ioai±ication. 'This is particulaigSv true 
for; the mat^anials to b^mxlllzed in th^Spanish port±on of the. instrucrt!ibn. 

In a numbe^rro^f instance^^ m fes been dieiteErmined to use concretre materials 
and audioyfcsual-tactile ^lete^with sXructoed language developnient in Sipanish. 
xn this case appropriate Jjsaiated materia^^^^ the teacher db aiot seem to 
exist. Planning and pxep^sstion: of teacher guides becomes a priority Item 
It is anticipated that -materials can be developed as a model which will have 
relevance outside the presently envisioned program. Use of consultants such 
as Dr. Elizabeth Ott of the Southwest Educational Development Laboratory 
will assist this development. Dr. Faye Bumpass of the Classical and Romance 
Language faculty at Texas Technological College vill review the materials for 
their linguistic accuracy and Dr. Len Ainsworth of the Elementary Education 
faculty will review them for applicability to the preschool setting 
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16,4. The sources of Non-English materials and textbooks are: 16*A L <l » 3j 4^ ^ 

(mark all that apply) " . ^ 

0- not specified 

1- are ypitten- ^ native speakers of that language 
. 2-concmiea: ^ially prepared and published in coimtries where 

N-E is the native . language 'c. 
3-deTeloped by the project's ovn bilingual ^staff 

^.-developed by the staff of another bilingual project (specify which) 

5- developed in conjenction with project parents 

6- developed by or with members of N-EJ'IT community 

7- are culturally appropriate for N-E ctilture 
(specify how this is deterained) 

8- are cross cultural 

9- commercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11- are coordinated with materials used in the regular subject 
curriculum 

12- othe.r (specify) 

16.5 The specific bilingual/bicultural materials used in the language 1 6.5 I 
component are : ^; 

0- not specified 

1 - xerox att^:.ched-page and document ____ >i^€ ro/ I H- Cl^ — ^ 
17*0 STUDENT GROUPING,, 

17.1 Student grouping; mixed or separated into dominant language 17.1 ^ 

groups: (mark all that. apply) 

0- not specified 

Pupils of both linguistic groups are ; 

1- eilways mixed for all learning 

2- mixed for language learning 

3- i^iixed for some academic subject learning 
• ^.-mixed for non-academic learning? art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning infe^ tdominrant 
language groups 

7- never nixed for language or other academic. learning 

8- other (specify) 
n.a. - (uo LlIT stu.d3nts) ^ 

17.2 Students are grouped for language instruction: 17.2^;^ 

(mark all that apply) , A-more than -I* the time B Less than the time ^ 

0- not specified 

1 - total class . 

2- small groups (specify size) y^A $ O Q ' 7 I 

3- individual instruction; ' ■ u*^. ■ .: . ^"-^ ^ ' ' 
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17.3 Criteria for grouping: Students. 

0-not specified I Non Sng II Eng dom ^lErig dom 

dom 22iT NEIiT 



1- 1^3^ age _ 

2- by native language >C A A 



Vspecify how this is deter^ained) 

8- are cross cultural 

9- coinmercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11- are coordinated with materials used in the regular subject 
curricioluin 

12- other (specify) 

16.5 The specific bilingual/bicultiaral materials used in the language 16,5 | 

component are: 

0- not specified 

1- xero2c attc*.ched--page and document rQ,X ct- 

17.0 STUDENT GROUPING 

17.1 Student grouping; mixed or separated into dominant language 17,1 

groups: (mark all that apply) 

0- not specified 

Pupils of both linguistic groups are ; 

1 - always mixed for all learning 

2- -mixed for language learning 

3- mixed for some academic subject learning 

4.-"inixed for non-academic learning^ art, music, gym, health 
5--separated for native and second language learning ^to 

dominant language groups 
6~separated for most academic subject learni) into dominant 

language groups 

7- never nixed for language or other academic learnirg 

8- other (specify) 
n.a. - (no Ju.'.T, sttidants) 

17.2 Students are grouped for language instruction: 17,2 . 
(mark all that apply) A-more than the tSime B Less than -i- the time ^ 



0- not specified 

1 - total class _____ 

2- small groups (specify size) ^ $ 

3- individual Instruction 



?^ c 



117.3 Criteria for grouping: Students 

0- -not specified I Non Eng II Eng dom ^lEng dom 

dom SSIT ''^ NEI-IT 

1- by age 

2- by na±ive language X T A" 

3 - -by dominant language ' 

4- --by language proficiency "* 

(ex. level of reading :^lcill) 

n.a, not applicable 
(no E.dom/NS-lT) 



16^.0 TUTORING 

2tB.1 Student Tutoring is: .(inarlc all that apply) 18.1 NO 

no-no t mentioned 

0- type is not specified 

1 - inter-ethnic (N-^Ei'IT student tutors EICT students) 

2- intra-ethnic (N~EIiT student tutors N-SMT) 

3- done by older children (cross age) 

4- done by peers (saiue age) 

5- other (specify) . . - . 

lS,.2 Parapi-ofessionals or aides give tutoring or instruction as follows: , 

0-area not specified 18,2 Q ^ 

1~in+>er--etlinic (N-ESJT ai 

2- in the acqusition of native language sl:i lis 

3- in the acqusition of second language sicills : 
O other academic sub iects 

..ERIC" 



\ ' ' 18,3 P?iirent tutoring: (xiiarlc all that apply) 

no-not mentioned 

0- type not specified 

1 - inter-etlmic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to becoBie tutors for their children: 

3- in the home hy a home-visiting teacher 

4- in an adult education coraponent 

5- in school through observation and guidance of teacher 
6^as parent volunteers who tutox" during the school day 

7- material's- are provided for use in home by parents 

8- othBr (specify) 

i9:.;o curricula: ElTTEraJS . 19,0. 

The st ated "curriculum pattern of t he bilingual proj ect: 
1-Ebccept for inclusion of N-EJIT instruction the curriculum is 
otherwise typical or regular, for this state, 
-There are other modifications v/hithinrithe curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a:-:non-graded classroom: pupils of different ages are 
gEouped together during part of the school day 

3- ^iEle3cible oi" modular scheduling 

4- ^^sga-lL griDup instruction 

5- fiSBividuaiized learning 

6- 05CBn classroom 

7- -gHiSied discovery and inquiry 

8- a rear riculum which is both child and subject-centered 

9- G±fiBrs (specify) 

10-xf::' the program includes activities \/hich complement 
experiences children encounter in the home, community 
and through mass media i.e. TV, describepTDelow: 
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20. 0 COGNITIVE - DEVELOPIiENT 

20.1 Cognitive development in early childliood grades is fostered through: ^ 

0- method not mentioned 20.1 1 , Q 

1 - structured envirionment rich with materials child can manipulate 
order, compare,, match for perceptual -mo tor development 

2- non-verbal materials, such as Montessori materials from which 
children can learn sensory discrimination, iiiatching, .seriation, 

: : counting, addition, Gub traction.. 

3- labeling and discussion of concepts related to time, space, distance, 
position 

^--labeling and grouping actual objects to learn classificat 
• grouping objects with common attributes ajid labeli^ 
; attributes (i.e. colors, sizes) 

5-direct experience of processes pf science through discovery, using 

materials, rather' than text;; active experimerltaliion^ ^u^t^ 4-^o^v...^t«. 



7- naterials ai-e provided for ■use in hone by parents 

8- other (specify) 

19.0 CUPJlICULm.l PATTEimS 1 

Slg^^stajb ed curriculum pattern of the 3)il ingual proje ct: 
Vaccept Tor inclusion of N-ErlT InstrucTion the curiTicxaum is 
othervdse typical or regular, for this state. 
There are other modifications v/hitfein the curriculum of: the 
bilingual program which differ from tx^aditional, typical curri- 
culum such as: (marlc all that apply) 

2-a non-graded classx*oom: pupkls of different ages are 

grouped together during part; of the school day 
S-flerible or modular scheduling 
^-small group instruction 

5- individualized learning 

6- open classroom 

7- guided discovery and inquiry ' 

S-a curriculm which^ is bot& cSiild and subjesit-ceniferedi 

9- others (specify) 

10-if the prograisL includes .ae*iTities \/hich camplensirt 
experiences children encoiazHfer in the home, cGHBEiaity 
and through mass media i.,e.* ITV, describe below: 



:20.0 COGNITIVE DEVELOP! iEl\fT 

20.1 SDgnitive development in early^ ciiiiiateDd grades is aa-stered -through: ^ 

0- rmethod not mentioned 20.1 I 2^ o 

1- structxired envirioment richnv/xth^^m^ child can^maiiipnlate ' ^ 
orfier, compare , match for percep*ual."motor development 

:2-non-verbal materials, such as MonfesBori materials .fromiiwiiich 
children can learn sensory discrimination, matching, semfantion, 
counting, addition, subtraction 
3--labeling and discussion of concepts: related to tlm^ >^.a2c^, distance.^ 
position 

.^.-labeling and grouping actual objectsr to learn classamicadi^ 
grouping objects with common attr.Sliates and labeling ;tfeirv 
attributes (i.e. colors, sizes) 
5-direct experience of processes oE:s.t5ience through dis:c23;sEcy., using 

matBrials rather than text;- active experimentation y^r ..v^n A -+1. 4. ' u i 

^ by ACiELld with teacher's 

guxdc^nce rather than tocichGr dcziions-tration. 
b-direct experience of math through.tdiscovery rather than instruction 
7--other (specify or xerox) p. no. and: document : 

20.2 Cognitive development in later grades (grade 4. and above) 

0- method not mentioned Cl.^.Qs..-• 

1 - specify or xerox p. noa and document 
n.a.-no grade 4- or later grades 
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21.0 .SELF--SSTjEl;I 

Stated_jaetl^^^^ lAcyeaso.. self-esteem: 

no-self -estecra not mentioned as an objective 

0- self -esteem is an objective but methods not specified 
Teacher encourages pupil to verbally express his feelings s 

1 - through role-playing 

2- puppetry 

3rlanguago-e3:perience approach: students dictate stories from 
their own experience 

4- teacher accepts^ aclaiovledges ideas and feelings 

5- teacher encourages non-verbal expx^ession of child's feelings 
through painting^ music, dancing 

6- teacher provides experiences in which the various vays that 
children act are accepted by the teacher r their actions are 
discussed and the children are encouraged not to make fun of 
"different" \^rays 

7- teacher provides experiences leading to competency and 
success 

8- teacher provides experiences where occasional failure is 
aclcnowledged as part of everyone's experience j second 
attempts are encouraged 

9- other (specify) (xerox or sinmnarize) docment page # 

Teacher provides experiences in pupil self -direction and acceptance of 
responsibility J such as: 

10- pupils act as tutors for other pupils 

11- puils have some options in choice of cvi3rriculum 

12- pupils choose activities from a variety of interest centers 

1 3- older puils participate in cux-riculum planning and/ or 
development 

H-pupils write a bilingual newspaper for dissemination to the 

commiuiity 
15-other (specify) 

22.0 LEAi^iNIMG STRATEGIES 22.0 O 

1 - The project mentions the follov/ing specific 3 earning, strategics 
as important for reaching a particular ethno-linguistic group: 
.(specify or xerox) Dociment and Page no. 
Example: Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate act ivites, move about freely or sit in a circle or 
horseshoe rather than sit in rov/s, has been found more effective. 

0-none mentioned 
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21.0 S'jpt^ 



5- teacher encourages non-verbal expression of child feelings 
thi'ough painting, music, dancing 

6- teacher provides experiences in \;hich the various ways that 
children act are accepted by the teacher: their actions are 
discussed and the children are encoizraged not to make fun of 
"different" \-jays 

7- teacher provides experiences leading to competency and 
success 

8- teacher provides experiences where occasional failure is 
aclcnowledged as part of everyone *s e^g^eriencer second 
attempts are encouraged 

9- other (specify) (xerox or summarise) document page # 

Teacher provides experiences in pupil self -direction and acceptance 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have some options in choice of curriculum 

12- pupils choose activities from a variety of interest centers 

13- older puils participa-te in curric\ilura planning and/or 
development 

H-pupils write a bilingual newspaper for dissemination to the 

coirnvnlty 
15-other (specify) 

22.0 LEAimiNG STRATEGIES ■ 22.0 

1-The project mentions the follov/ing specif ic 3 earning strategics 
as important for reaching a particular etlmo-linguistic group: 
(specify or xerox) Document and Page no. 

Exeaupleo Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and stucj.mts or groups of 
students initiate activites, move about freely or sit in a circle 
horseshoe rather than sit in roi/s, has been found more effective, 

0-none mentioned 



23.0 BICULTUPdVL COl^ONENT 

23.1 This program is: . 23.1 

1 - bilingual alone 

2- biling'ual and bi cultural 

3- bilingual and multicultural 

0-not specif ied as to which of the above 

4.-an etlinic studies program is included in the bilingual program 

5- art, posters, i^ealia crafts of both cultiores are exhibited in 
the classroom 

6- language and cu3.tural content are integrated 

7- other (specify) 



, ' , ) \ page IS 

23.2 Ci-oss-cultural awareness: 23,2 O 

If project lAentions specific values or modes of behavior of 
N-EliT ciilture, please suraiuarize below; (or attach xerox) 

found in dociJiuent , page ^ ^ 

0-not mentioned 



23*3 1-if project mentions efforts to decrease ethnocentrisin in 23, 3„ 

either or both groups^ descr^ibe belows (or xerox-docujnent page///) 
0-none mentioned 



23nU In the bicialtural conpenent lijiowledge of the N-S-iT culture 23. ^ jQ $ 

involves (marl: all that apply) 

0- no bicultural component raentioned 

1- Humanistic aspects of culture: ideals and values^ literature 
(oral or written) ^ achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of the past—contributions to art 
and science 

3"-'Deep^ cultiire: family patterns and contemporaxy way of life. • - 

4- Itemization of siu?f ace aspects of a coujitry — geography ^ dates ' 
of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of sanie ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third culture different from NS-iT or a-IT 

8- Other (specify) 



23.5 toerican cultiore is defined: 23*5 9J S 

0- not specified 

1- narrov;lyr primarily Anglo-Saxon; orientation 

2- broadlys etlinic pluralism of America— multicultural 
contributions of various ethnic • groups discussed 

3- other(indicate doc-ument and page ntunber for xerox) or 
elaborate in your ovm words 
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COIi-iUNITY COilPONEJIT ; 

Bilingual libraries are provided for ; 



2A.1 NO 



23.3 1-if project nentions efforts to decrease ethnocentrisn in 23.3, 
either or both groups^ describe below; (or xer ox-do cuinent page///) 
0-none mentioned 



23.4 In the bicultural conpenent loiov/ledge of the N-HIT culture 23*4 

involves (roari: all that apply) 
0-no bicij.tural component mentioned 
, 1 -Humanistic aspects of cultux^es ideals and values, literature 
(oral or m-itten), achieveraent of particular people or politcal 
movements 

2- Historical-cviltural heritage of the past — contributions to art 
and science 

3- * Deep* ciilture: family patterns and contemporary way of life. 
^"-Itemization of siirface aspects of a country — geography, dates 

of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of same ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7~A third culture different from NSiT or 
8-Other (specify) 



23.5 Merican culture is defined s 23,5 >U_^ 

0- not specified 

1 - narrowly r priiiiarily Anglo-Saxon orientation 

2- broadlys etlinic pluralism of America, — ^multic\jLltural 
contributions of various ethnic groups discussed 

3- other( indicate document and page number for xerox) or 
elaborate in your ovm words 



24.0 C01£-roNITY CaiPOKMT 

24.. 1 Bilingual libraries are provided for 2 24.1 NO 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-bilingual library not mentioned 

24.2 An ethnic studies library is provided for: . 24,2 N ^ 

0- groiip not specified 

1 - project children 

2- adults of the project community 
3~teachers 

no-ethnic studies library: not mentioned 



24-3 Provision is made by the school for infonning the parents 2A 3 i 9 /O 
and coraraimity about the program through : (Marl: all that apply) ^f-T^ 



O-nethod not specified 
no~no provision for inforaing coiiuaimity 
1 • bilingual newsletter 

2- . monolingual newsletter 

3- 5WS sent to mass media. 

4- if articles included with project, check 4 

5- bilingual fliers sent hojTie 

6- foniial meetings 

7- infornial meetings open to entire ooKiiinanity 

8- meetings conducted in both languages 

9- home visits 



7— in^iu^ VJ-bJ.US 

lO^other (specify) - CDWNVnUrsil y l»c^\sciY> uooT-k:6r^ c 

ll^project director personally invdlved in prograra \^^oy. 
dissemination, specify how \ ^ 



Comunity mvolveraent in the foriTiulation of school policies 

and programs is sought through s / H ^ Q 

0-.type not specified • '^•^ h^-h^ 

no-not sought 

1 ^existing coLiiaunity groups working with program 
2-bilingual questionnaires 

•. S-coiiiraunit^r-school staff comnittoes a , , . i i w 

4.-com^unity advisory erouns -51 rws.Vrok», ^.acK ^chocx ^rjei ahbo rh«oa Ui^W S'^ru 

/ . t ^^^et-ms open to the entire community ' 

6- informal meetings with community groups 

7- other (specify) 

^--project director personally seeks involvement of community 

m prograjTi. specify how UO<U (v\'^o«*»^ c ov>% mwcvx? hy 0< "VV-O. 0 ^ < c^^V I » 

24.5 The school keeps infomied about community interests, events and 

problems through; • 5 MCi 

, no-no mention, of school seeking to be informed about conimunity 

1 -meetings open to the entire cormuunity conducted in both 
languages 

;2-cormunity representatives to the school . ' 

■ 3-bilingual questionnaire sent to the home 
4.-home visits by school personnel 
5-other (specify) 
^ . 0-method not specified 



; The school is open tc the community through s 



24.6 



S-iieetings conducted in both languages 

9- horae visits . 

10- other (specify) - CO wwmU.VM'f V l»c\,vsoV\ uoov-K^er* S-^^^^^osL C< 



11 -project director personally involved in prograra 
dissemination, specify how 



f/ 



24.4 Coimnunity involveraent in the formulation of school policies ^ 

and programs is sought through? 2UnU '1 ^ 

0- type not specified ' 
no-not sought 

1- e:cisting cormrjunity groups working v/ith program 

2- 'bilingual questionnaires 

3- "Corixraunity-school staff coimaittees a i . l V r ^wU^sr-Uoodi ui'vW 5<.ro<. 

4- coim-aunity advisory groups - ^ ^M^^^J'^tT, d w \ sov^y cl^v»y^i+t<.<^ 

5- formal meetins open to the entire comiiiunity ' 

6- infomial meetings with community groups 

7- other (specify) 

8- project director personally see]:s involvement of community i 

in prograiTi. soeoify how • (vx'^orv^ c own rr>u-v%v "VK*. O^icvN"^ csTi«H| 

24-#5 The school Iceeps informed a.bout community interests, events and 

problems through: - KjQ 

no-no mention of school seeking to be informed about community 

1 - meetings open to the entire coLHTiunity conducted in both 
languages 

2- cormunity representatives to the school 

3- -bill.ingual questionnaire sent to the home 

4- home visits b3/ school personnel 

5- other (specify) 
0-method not specified 



24»6 The school is open to the community through ? 2^»6 o?. 

0- not mentioned 

no-school is not open to comiiiunity for coiiUiiunitj^" use • ■ 

1 - opening school facilities to the coEmimiity at large for use 
after school hours and on weekends 

2- providing adult education courses 

3- "Other (specify) 



25.0 DiPACT EVALUATION 

25*1 Pro ject mentions description or disseraination of the bilingual ' . 
program through £ 

1 -newspaper articles 
]2-radio programs 

3- -TV programs * 

4- video- tapes 

5- -films 

6- vi si tors to observe the prograra 



■i 
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COM>rLINITY LIAISON WORl^lER 

Responsibility 

• The coinmunity liaison worker v/ill serve as liaison between the 
home and school. She will help to develop a parental involvement 
program including such duties as organizing inforrr.al classes for 
parents, inviting parents to attend open house , dinners, classroom 
orientation, and similar types of meetings. 

The community liaison worker will visit the homes of children who 
have been absent or who have experienced special problems. She 
will also visit the parents of the children in the bilingual pro- 
gram to encourage them to become interested in the education of 
their children and to actively participate in parent activities 
as well as to encourage adult basic education. 

Qualifications 

The community liaison worker must be bilingual and preference x^ill 
bs given to the native speaker of Spanish. A minimum of high 
school graduation V7ill be required. Priority will be given to the 
applicant who has completed college courses in sociology and who 
has had experience as a social worker. Knowledge of early child- 
hood education is desirable. The liaison worker should be a warm, 
friendly, sympathetic person who is cVpable of developing rapport' 
with parents and interested adults. 

Educational Background and Experience — Magdalena Trejo 

Mrs. Wagdalana Trejo was graduated from Lubbock High School. She 
Is a Mexican American and she is fluent in Spanish and in English* 
She has no college work but she plans to attend college sometime 
lii the future. She has taught Confraternity of Christian Doctrine 
in her church. 

Mtsv; Trejo lives in the target area served by the bilingual program 
She^seryed as a teacher aide in the bilingual pro ject in Lubbock . 
until her promotion to the position of community liaison worker. • 



^ ' ♦ . • ^ ' page 20 

25.2 Project's iiapact: ^ .X^c^uCrfts ^rtQ o.re^»•v^. pr-o^r-,^w. , ^^^^^i^l, 25 2 5" 4 

1 - Project mentions that other classes in the sch<^l, but (XvvA ^^rriU ^ 

not m the program have picked up nethods or mterial from 

the oilmgual prograin 

2- Project mentions other schools in the local educational system 
have started bilingual prograiis 

3- Pro^-ect raentions that a University has instituted teacher 
training cou7.'ses in bilingizal education to aeet staff devel- 
opment needs 

bt\»*^^«.«.i^4Jl4-4 i ^V^.*.c\ ^coIfK o^kCUx-cv. 

26.1 Svaluator has field tested, on a group of children who are of 
the same language, cultui^e and grade levels as the children in 

the bilingual program: o/- - O 

0- not mentioned ' ~ 

1 - published measures 

2- staff developed measures 

3- staff translations of publii^hed measures 

4- "-staff adaptations of published Eieasui-es • 

26.2 Svaluator has personally observed students in the prograin: 26 2 

0- not raentioned ^ ^ 

no-never 

1- once or twice during the year 

2- 'more than tv/ice 

3- regialarly 

4- other (specify) 

26.3 Svaluator has met with teachers: 9^ o P^ 

0- not mentioned - "-^ — 

no-nevex* 

1- once or twice during year 

2- iiiore than tv;ice 

3- regiilarly 

4- other (specify) 

27.0 EVALUAT.IOH PrcOCEDURE 

27.1 • O-iiot. specif led ^ ^ 

1- A comparison group has been chosen * — — 

2- -A comparison group will be chosen 

27.2 0-not specified (mark all that apply) 27 2 / ^ 
I^Pre-. tests have been given to project group or sample * r^^- 

2- »V will be " n 

3- Post-tests have been given to project group or sample 

4- will be " li 

/5-Pre-tests have been given to comparison -Rroup 
' 6- " . will be n - . n 

7^Post-tests have been given to comparison group 
: " will be " n 
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